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Preface

Technological evolution and the process of globalization have pro-
foundly transformed everyday life on our planet. Both old and new
problems have been brought to the attention of politicians and society
in the aim of finding solutions that can improve life conditions and the
coexistence between individuals. The principal areas around which the
future of humanity is at risk include: the environment and sustainable
development, equity in the distribution of resources, the treatment and
prevention of diverse health conditions, and the promotion of work
and workers. To address issues of this complexity requires constantly
increasing knowledge capable of providing essential and appropriate
information, stimulating and supporting an ongoing process of cultural
growth, and rendering new knowledge practical and useful.

Several public and private organizations have long been aware of
the new societal demands but in many cases, their approach is
reductionist and sectional. However, the nature of the problems, that
need to be confronted, require elevated levels of integration between
diverse institutions.

Road safety and responsible driving are determined by numerous
variables and their outcomes not only refer to individual’s lives and
health, but also reflect styles of human coexistence.

In Italy, a special alliance between the institutions responsible for
road safety and the world of scientific research has been developed. In
particular, since 2001, the project has been carried out within a road
safety education campaign aimed at youth and young adults and
promoted by the Italian Police, the Faculty of Psychology of the
University of Rome “La Sapienza”, the Ministry of Infrastructure and
Transportation, the Ministry of Education, University and Research,
and the ANIA Foundation. The main objective of this initiative is to
help young people understand the importance of respecting rules,
promoting a culture of lawfulness, and avoiding at risk behaviors, the
principal cause of traffic accidents.



The significant findings obtained in the last ten years! form the basis
of the proposed ICARUS Project (Inter-Cultural Approaches for Road
Users Safety), which is now coming to an end, and thanks to funding
from the European Commission, involved 14 countries over 30
months.

The objective of ICARUS has been and continues to be the
development of an European network of researchers, educators and
police officers involved in the research on and training of young drivers
and the main factors endangering road safety.

The research, as documented in a special volume, included youth
and young adults living in the following countries: Austria, Bulgaria,
Cyprus, Estonia, France, Germany, Ireland, Italy, Latvia, Lithuania,
Malta, Poland, Slovakia, and Slovenia and consented the identification
of specific automobile and motorcycle driver profiles in each of the 14
participating countries.

The data collected was used to develop guidelines in road safety and
responsible driver training and provides the basis for this Manual,
which illustrates diverse training programs for European youth
between the ages of 17 and 21 years. The Manual is accompanied by a
training kit containing all of the necessary course materials and
exercises, to assist teachers and police officers assume the role of
trainers in training events to be realized in the near future.

In thanking the European Community, the Italian Ministry of
Internal Affairs, the Head of Italian Police, the General Director of
Traffic, Railways, Communications and Special Unit of the Italian
Police, and Delegates of the Police Forces and Ministries of Education
from the 14 participating countries, we would like to dedicate this work
to Europe’s youth and young adults who, through understanding the
context in which they live and acquiring greater awareness of
individual and social behaviors, can contribute to road safety through
responsible driving.

Francesco Avallone?, Anna Maria Giannini®, Roberto Sgalla*

1Giarmini, AM. & Sgalla, R. (2009). Guida pratica per l'educazione stradale. Linee guida e percorsi. Scuola primaria.
Edizioni Centro Studi Erikson: Trento.

Giannini, A.M. & Sgalla, R. (2009). Guida pratica per l'educazione stradale. Linee guida e percorsi per la scuola secondaria
di secondo grado. Erikson Study Centre Edition: Trento.

2 Professor of Organizational and Work Psychology, Supervisor of training programs in public sector, Vice
Chancellor of University of Rome, “La Sapienza”.

3 Professor of Law Psychology; Scientific coordinator of ICARUS Project.

4 Director of Italian Traffic Police Service and ICARUS project coordinator.
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The training model






1. Introduction

By its very nature, the study of road safety is multi-disciplinary. Road
safety may refer to the planning and design of roads and highways; to
vehicle technology in the form of both active safety (e.g., ABS, ESP)
and passive safety (e.g., improving side and front impact, airbags,
seatbelts, etc.); to legislative norms and insurance practices; to driver
training procedures and the practices used to verify the ongoing
competences required to drive a vehicle; to the economic cost of
improving safety and the deriving costs of traffic accidents; to the level
of respect for the law and rules typical of a particular social context; to
the level of awareness with which the topic is experienced in the
collective consciousness and is managed by the different institutional
actors involved.

The issue of road safety involves a cultural theme. Without a doubt,
the importance given to road safety includes respect of rules and laws,
but it is also an expression of education, one’s civic sense, and refers to
the values which animate social life and the concept of individual and
collective responsibility.

In sharing this perspective, youth acquire a central role in
constructing a new culture of road safety and responsibility for driving
behavior. Indeed, young adults are not merely the product of their
environment but, on the contrary, they are the agents of the social
context in which they live. While the social environment certainly has a
decisive role in producing the conditions under which individuals
function and behave, environmental action is mediated by the ability
to assign meaning to the influences that it exerts. In other words,
human action is generative and proactive rather than exclusively
reactive’.

5 BANDURA, A. (1997). Self-Efficacy: The Exercise of Control. Freeman: New York.
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This implies that youth have an active role in both selecting and
shaping their contextual environment; that the human mind is
endowed with the ability to independently generate new capacities;
and that the possibility of recovering from the difficulties encountered
along the journey through life exists.

In this framework, controlling action and regulating cognitive,
motivational, and affective processes and physical states becomes of
primary importance in driving behaviors. If we assume that for young
adults, and in general for most individuals, the knowledge of reality,
experience, and adaptation is characterized by active participation in
the sense that individuals contribute to creating the “reality” to which
they then respond, one then realizes that this approach focuses on the
relationship between the individual and their context. The unit of
analysis, in other words, is not the single individual with their
accompanying inclinations, aspirations and abilities, but the network of
relationships that this same individual creates and maintains with the
external environment in which they engage in driving behaviors.
Safety education is a construction and reconstruction of the represen-
tations individuals form in the normative and social contexts wherein
they realize life experiences.

Consequently, the training itinerary presented in this Manual assigns
a central role to the individual in relation to their environment,
assisting participants in understanding their surroundings and
facilitating their identification of appropriate and effective intervention
strategies by increasing knowledge of the self, understanding potentials
and limits, and recognizing abilities (both existing and those to acquire)
with respect to driving and road safety.

This Manual is intended for teachers and police officers from diverse
European countries who have expressed their willingness to participate
in a training program involving the relationship between self-awareness
and driving behavior with the objective of increasing participants’
ability to anticipate (predict potential scenarios, anticipate events, imple-
ment appropriate intervention strategies); the ability to self-regulate (an-
ticipate the consequences of one’s own behavior, understand and con-
trol one’s emotional reactions, know how to withstand environmental
pressures); and the ability to be self-reflective (reflect upon the processes of
analyzing reality and decision-making procedures, generating new
cognitive and behavioral abilities), as more fully illustrated in Appendix
3 which outlines the potential methodological and technical options
available in a training intervention.
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The target audience is young adult males and females between the
ages of 17 and 21: an age range that represents an important
transitional period towards adulthood and that often involves the
establishment and consolidation of beliefs, self-image, and behavioral
practices which are difficult to modify later on in life.

The adopted methodology is consistent with the perspective of
learning through experience. In fact, the training sessions are not
dedicated to the mere transmission of information; do not assume the
form of lectures; and are not aimed at providing rules or catchphrases.

Instead, the training sessions are designed to permit the journey
down a pathway of knowledge on road safety in which participants are
expected to play an active role, often in a playful way, in the
exploration of the causes of the phenomena, in the discovery of
individual and group automatisms; in the identification of concrete
actions to raise peer awareness on road safety and responsible driving.

Two different modalities for implementing the training activities are
provided: full-time (the training group takes place continuously over
the selected time frame) and part-time (participants continue to
perform their typical tasks and a small amount of their daily activities is
dedicated to road safety training). For each modality, diverse options
with respect to feasibility and time constraints are provided®.

The Manual does not constitute a rigid script or text to meticulously
follow: rather, it represents a course or route that the trainer may, if
deemed appropriate to the specific context, follow by choosing from
various training options included in each unit.

The Manual has the advantage of providing all the necessary
material (from the orientation unit to the training evaluation unit) by
means of a series of worksheets, which support the trainer in the
preparation and management of training activities. These worksheets
are organized in a ready-to-use- kit and accompanied by a CD, which

6 The following full-time options are available:

One day full-time module (5 hours)

Two days full-time module (10 hours)

Three days full-time module (15 hours)

Four days full-time module (20 hours)

The following part-time options are available:

One week part-time module (10 hours: 2 hours a day for 5 days)
Two wecks part-time module (20 hours: 2 hours a day for 10 days)
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allows for the reproduction and potential modification of training
materials.

Despite the inclusion of supporting materials, the outcome of the
training activities will depend, to a large extent, on the competence
and commitment of trainers.

Trainers are entrusted with the promotion and organization of the
road safety training, the activation of the “group” and the involvement
of participants, and the analysis of what emerges from the diverse
training sessions. It is important that the youth who participate in this
proposed road safety education perceive the trainer as a traveling
companion as well as an adult expert interested more in understanding
and analyzing than in teaching. The trainer should be seen as
contributing to the construction of the future and the management of
the relationship between the individual and their life contexts.
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2. The Training Course

As previously highlighted in the Introduction, the training program
presented in this Manual assigns a central role to the individual in
relation to their environment, assisting participants in understanding
their contexts and facilitating their identification of appropriate and
effective intervention strategies by increasing knowledge of the self,
understanding potentials and limits, and recognizing abilities (both
existing and those to acquire) with respect to driving and road safety.

In particular, the objective of the training course involves increasing
participants’ ability to anticipate (predict potential scenarios, anticipate
events, implement appropriate intervention strategies); the ability to self-
regulate (anticipate the consequences of one’s own behavior, understand
and control one’s emotional reactions, know how to withstand
environmental pressures); and the ability to be self-reflective (reflect upon
the processes of analyzing reality and decision-making procedures,
generating new cognitive and behavioral abilities).

Also outlined in the Introduction, is the fact that training units are
designed to permit the journey down a pathway of knowledge on road
safety in which participants are expected to play an active role in the
exploration of the causes of the phenomena, in the discovery of
individual and group automatisms; in the identification of concrete
actions to raise peer awareness on road safety and responsible driving.

The training program also changes in accordance with the duration
of the intervention. Using the most extensive training module as an
example (involving 20 hours of training), we may succinctly describe
the training course as follows. After an introductory unit aimed at
clarifying the objectives of the intervention and creating the work
group (Unit 1), the goal of the second unit is to explore and examine
the phenomena of road safety and to identify and discuss the main
driver profiles resulting from the ICARUS research project conducted
across European countries (Unit 2). Consequently, attention is focused
on the individual in relation to driving contexts in order to explore the
perceptual, cognitive and emotional mechanisms, which orient
individual behavior and have an impact on driving and risky situations
in general (Unit 3). Next, the presented information is clearly
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organized, the principal risks of driving behavior are reviewed, and the
main risk prevention strategies are analyzed (Unit 4). This exposition is
tailored to each of the European participating countries so that the
data presented is appropriate and relevant to the particular context.
Participants’ attention is then focused on the mechanisms of group life
and their influence on exposing us to risky driving behaviors (Unit 5).
On the basis of the specific training journey, participants are invited to
actively contribute to the creation of materials, which increase same-
aged peers’ awareness of road safety (Unit 6). The concluding unit
offers a final synthesis of the information and a training evaluation
closes the educational experience (Unit 7).
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3. Training Modules

As described in the Introduction, two different modalities for
implementing the training activities are provided:

a) FULL-TIME TRAINING MODULES (the training group takes place
continuously over the selected time frame);

b) PART-TIME TRAINING MODULES (participants continue to perform
their typical tasks and a small amount of their daily activities is
dedicated to road safety training).

For each modality, diverse options with respect to feasibility and
existing time constraints are provided.

Four different full-time training modules are available, including 5,
10, 15 and 20 hours of training, respectively.

The full-time training modules are designed to involve five
consecutive hours of training over one, two, three or four days. The
training days can be carried out in succession (eg., during the summer)
or using other models (for example: one day a week for two or more
weeks).

The trainer will have the opportunity to build the training process
by drawing from the materials presented in this Manual. Examples of
potential training programs for each of the four full-time training
modules are presented in Table 1.

Each of the four training modules always include: Unit 1 (Orienta-
tion and Introduction); Unit 4 (Road Safety Education), which repre-
sents the most relevant informational content presented with the sup-
port of slides outlining the data collected in each of the European par-
ticipating countries; and Unit 7 (Conclusion and Training Evaluation).

Therefore, the differences between the four modules refer to the
other units involving information and practice exercises which, in the 5
hour module, is limited to Unit 2 (Exploration of the Phenomena —
The Causes of Traffic Accidents and Young Driver Profiles); in the 10
hour module, in addition to Unit 2, Unit 3 (The Individual
Determinants of Driving Behaviors) and Unit 6 (Promoting a Road
Safety Culture) are also included. This same training program is used
in the 15 hours module however, more time is allowed for further
examination and discussion of the individual determinants of driving

17



behavior and at risk situations. The 20 hours module includes all
training units; in particular, the addition of Unit 5 (Driving Behavior
and Group Dynamics) and a broader assessment of the issues raised.

Table 1 — Full-time training modules

TRAINING MODULES
Hours | One day Two days Three days Four days
full-time full-time full-time full-time
module module module module
(5 hours) (10 hours) (15 hours) (20 hours)
1 Unit 1 Unit 1 Unit 1 Unit 1
2 Unit 2 Unit 2 Unit 2. Option 1 | Unit 2. Option 1
3 Unit 4 Unit 3 Unit 2. Option 2 | Unit 2. Option 2
4 Unit 7
5
6 Unit 4 Unit 3. Unit 3. Option 1
7 Unit 6 Options 1 or 2 Unit 3. Option 2
8 Unit 7
9 Unit 3.
10 Options 3 or 4
11 Unit 4 Unit 3. Option 3
12 Unit 6 Unit 4
13 Unit 7
14
15
16 Unit 5
17 Unit 6
18 Unit 7
19

N
e}

Two different part-time training modules are available, including 10 and 20
hours of training, respectively. The part-time training modules are designed
to involve two consecutive hours of training over five or ten days (but should
be conducted over a limited timeframe). Examples of the two part-time
training modules are presented in Table 2.

18



Table 2 — Part-time training modules

TRAINING MODULES
Days | Hours | One week part-time Two weeks part-time
module module
(10 hours: 2 hours a (20 hours: 2 hours a
day for 5 days) day for 10 days)
1 1 Unit 1 and Unit 2 Unit 1 and Unit 2. Option 1
2
2 3 Unit 3 Unit 2. Option 2
4
3 5 Unit 4 Unit 3. Options 1 or 2
6
4 7 Unit 5 Unit 3. Options 2 or 3
8
5 9 Unit 6 and Unit 7 Unit 3. Options 3 or 4
10
6 11 Unit 4
12
7 13 Unit 5
14
8 15 Unit 6. Option 1
16
9 17 Unit 6. Options 2 or 3
18
10 19 Unit 7
20

19




4. The Training Group and the Trainer

This training program is destined for youth and young adults between
the ages of 17 and 21 years from European countries, which
participated in the ICARUS Project.

The training participants may represent youth who already belong
to a group (for example: class from school; cultural or sport group;
members of an association; a summer camp class, etc.) or youth
brought together solely to participate in this specific training
experience (students from different classes, students from diverse
university faculties, young adults from different work settings).

The creation of the group must be preceded by appropriate
communication outlining who will be promoting the activity, its
objectives, methodology, and the location of the training site.

The number of participants in any one group should be contained:
from a minimum of 10 to a maximum of 15-18 youth, preferably of
both sexes.

Particular attention should be paid to encouraging youth to attend
the entire training course and avoiding absences and delays, which
adversely affect the educational process.

The trainer assumes responsibility for the entire educational
process. More specifically, they are responsible for:
a) increasing organizational heads’ awareness on the topic of
dangerous driving and the importance of promoting and sustaining
training activities on road safety and responsible driving;
b) encouraging youth’s communication, curiosity, and desire to
participate;
c) taking possession of the training course, sharing it or introducing
modifications that they deem appropriate;
d) adequately preparing themselves on both the themes and exercise
techniques aimed at engaging participants and encouraging youth to
express their beliefs and feelings regarding the themes covered;
e) conducting classroom activities;
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f) recording, in the manner deemed most appropriate, all issues which
emerge during training sessions (this self-report will be useful both in
the continuation of the training activities that take place in the weeks
following and as a record for future editions of the training program).

Although the program is designed for a single trainer, there is
nothing to prevent that the training is conducted by a pair of trainers.
In this event, it is essential that the two trainers share the overall
training approach, especially in preparation of the training sessions.

In both the cases of single trainers and pairs of trainers, it is
beneficial that a regular meeting is organized (every three to six
months) among those who have played the role of trainers, in order to
jointly assess the progress of the training activities and the objectives
attained.
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3. Using the Kit

In carrying out their role, the trainer will find support in the materials
included in the training kit.

The kit includes the following 7 units:

Unit 1 — Orientation and Introduction.

Unit 2 — Exploration of the Phenomena. The Causes of Traffic
Accidents and Young Driver Profiles.

Unit 3 — The Individual Determinants of Driving Behaviors

Unit 4 — Road Safety Education.

Unit 5 — Driving Behavior and Group Dynamics.

Unit 6 — Promoting a Road Safety Culture.

Unit 7 — Conclusion and Training Evaluation.

For each unit, a brief summary of the activities and objectives are
provided. In addition, each unit includes a detailed description of the
exercises, different training options the trainer may choose from,
potential group discussion topics, and a list of necessary materials.
Each unit is also accompanied by worksheets, which serve to carry out
the diverse exercises and activities and permits the reproduction of
necessary materials.

Unit 4 is slightly different from the rest of the training sessions. Given it
Is a training session which involves a lot of statistics and differs
depending on the particular country in question, the trainer must be
careful to select only the relevant slide ahead of time. Thus, different
slides will be included in Unit 4, one for each of the participating
countries in the ICARUS Project. To a large extent, the slides are
similar, with the exception of the statistics and driver profiles which,
instead, are specific to each country.

All of the material that is part of the Manual is available in the attached
CD. The files are provided in both pdf and original versions in order to
allow for additions and/or modifications.

A pamphlet is also included for the trainer to complete and use to
promote the training course.
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ICARUS

InterCultural Approsches
for Road Users Safety

HANDBOOK OF TRAINING GUIDELINES
ON ROAD SAFETY AWARENESS
AND EDUCATION FOR YOUNG DRIVERS

UNIT 1 — ORIENTATION AND INTRODUCTION
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DESCRIPTION OF UNIT 1
ORIENTATION AND INTRODUCTION

ACTIVITIES

This unit is dedicated to the training environment, welcoming and
greeting participants, establishing feelings of group belongingness, and
creating a positive and motivating group climate.

OBJECTIVES

To create an adequate training setting with respect to climate and
motivation through a process of socialization encouraging a common
ground and a safe space for participants to engage in comparison and
confrontation.

To present the aims and objectives of the intervention, outline the
characteristics and methods utilized throughout the course, and
introduce the trainer who will be facilitating the intervention.

OUTLINE OF UNIT
The unit may be divided into different parts:

a) Preparation of the training setting prior to the first meeting

The trainer is responsible for arranging the setting in such a way that
participants feel welcomed, comfortable, and appreciated.

The trainer should ensure that the training environment is sufficiently
spacious and illuminated and that each participant has a seat. The
trainer should also verify that all educational materials are available
and complete (e.g., writing materials, photocopies, place cards, pencils
and markers, etc.).

The trainer should organize the setting so that the distance between
themselves and the participants is minimal and participants should be
arranged in a semi-circle to encourage greater group participation and
discourage an excessively formal atmosphere.
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b) Orientation and opening introductions
As participants arrive, the trainer welcomes them, writing each
person’s name on the place card (see Unit 1 — Worksheet A).

Materials: markers, paper place cards.

¢) Introduction of the trainer and the project

During the orientation and introduction, the trainer explains the
project by describing its assumptions and aims. Thus, the trainer will
give participants a brief overview of the intervention.

The trainer should present themselves, indicating their name and role
(teacher, police officer, etc.) and provide some information with respect
to their own motivation for the intervention: why they are interested in
facilitating the group, which parts of the project they are principally
interested in, and their expectations in terms of the journey the
participants are about to embark on.

d) Introduction of participants

Following the introduction of the trainer and the project, participant
introductions should also be conducted.

The introduction of participants may be accomplished by utilizing 1 of
3 different options from which the trainer may choose.

* Unit 1 — Option 1. “Your mood”
This quickest option requires approximately 30 minutes for a group of
15 participants.

Objective
To permit an initial contact with and between participants, by inviting
them to express some simple emotions.

Exercises

A small piece of Bristol board is distributed to each participant (see
Unit 1 — Worksheet B) with the instructions, “In one or two words,
please describe your mood at the beginning of this experience”.

Once all participants have completed the exercise, the cards are
collected and shuffled so that responses remain anonymous.
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Each card is then read out to the group without making any
comments.

Comments

After all cards have been read, the trainer summarizes the emotions
described by the participants. The trainer should be careful not to be
judgmental and to be open to the possibility that some participants
may resist the exercise. Ideally, the trainer should attempt to create an
educational journey, which is both interesting and engaging for all
participants.

Materials: Bristol board and pens

* Unit 1 — Option 2. “If  were...”

This option involves an engaging exercise, which provides useful
information on participants’ characteristics. This option requires
approximately 30-40 minutes for a group of 15 participants.

Objective

To promote relationships among participants and with the trainer and
to encourage the socialization process. To create a group structure that
is conducive to collective reflection and involves the sharing of
subjective life experiences.

Exerctses

The trainer distributes a Worksheet with a series of images
representing different means of transportation to each participant.
The images are varied and refer to different time periods and diverse
conceptualizations of movement and speed (see Unit 1 —
Worksheet C).

Each participant is invited to select the means of transportation which
they feel best represents themselves and their personal characteristics in
response to the instructions, If I was a means of transportation, 1 would

The trainer then goes around the semi-circle and each participant
mtroduces themselves and briefly explains why they chose a particular
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means of transportation and how it represents them. The trainer
should not intervene during the participant introductions.

Comments

At the end of the presentations, the trainer should make some general
comments regarding what emerged during the introductions,
highlighting aspects of diversity and similarities and making the most of
the characteristics that may be used for training purposes. In
particular, the connections between personal characteristics and
preferences and chosen means of transportation should be highlighted.

Materials: a copy of the Worksheet, If I was a means of transportation, I
would be.....for each participant.

* Unit 1 — Option 3. “Avatar”

This option is engaging and complex. It provides information on
participants’ characteristics without a discussion of problems related to
driving and driver safety. This exercise requires 50-60 minutes for a
group of 15 participants.

Objective

To promote relationships among participants and with the trainer and
to encourage the socialization process. To create a group structure that
is conducive to collective reflection and involves the sharing of
subjective life experiences.

Exercises

The trainer should introduce this orientation exercise by referring to
social networks such as Facebook. An Avatar is an image that
represents your own virtual identity and is often employed by users of
social networks in conjunction with one’s name or nickname.

The trainer distributes a piece of white Bristol board and a pencil to
each participant and also makes, pencil crayons/markers, pencil
sharpeners, and erasers available to everyone (see Unit 1 -
Worksheet D).

Each participant is asked to design their own Avatar, noting that
similar to other social networks, the Avatar should be representative of
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themselves or of particular aspects they would like to communicate to
the group.

Once everyone has designed their Avatar, the trainer provides each
participant with two different colors of Post It notes. Participants are
requested to write down their Likes and Dislikes, similar to the Like —
Dislike model of social networks. Finally, the trainer asks each
participant to hang up their Avatar on the blackboard or wall and stick
their Post It notes beside their Bristol board. As they do this, each
participant presents their Avatar to the group and explains the reasons
that guided their choice of design and their Likes and Dislikes.

Comments

At the end of the Avatar presentations, the trainer should make some
general comments regarding what emerged during the introductions,
highlighting aspects of diversity and similarities and making the most of
the characteristics that may be used for training purposes. In
particular, the trainer should highlight the importance of knowing
oneself and of giving oneself a scheme or plan to attain and maintain
likes and interests and to modify personal aspects that are not liked.

Materials: Bristol board (white); Pencils, erasers, pencil sharpeners and

pencil crayons/markers; Post It notes (2 different colors), Blackboard
or wall, Tape.
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Unit 1 - WORKSHEET A
(print out on Bristol board and fold in half)
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In one or two
your mood at
experience.

In one or two
your mood at
experience.

In one or two
your mood at
experience.

In one or two
your mood at
experience.

In one or two
your mood at
experience.

Unit 1 -WORKSHEET B

(print out on Bristol board and cut out)

words, please describe
the beginning of this

words, please describe
the beginning of this

words, please describe

the beginning of this

words, please describe
the beginning of this

words, please describe
the beginning of this
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In one or two
your mood at
experience.

In one or two
your mood at
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In one or two
your mood at
experience.

In one or two
your mood at
experience.

words, please describe
the beginning of this

words, please describe
the beginning of this

words, please describe
the beginning of this

words, please describe
the beginning of this

words, please describe
the beginning of this



Unit 1 - WORKSHEET C

(print out and distribute to each participant)

If I was a means of transportation, I would be.. ..
(place an X on the chosen means of transportation)
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Unit 1 -WORKSHEET D

(print out and distribute to each participant)

Wosy

AVATAR

Design your avatar below
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ICARUS

InterCultural Approsches
for Road Users Safety

HANDBOOK OF TRAINING GUIDELINES
ON ROAD SAFETY AWARENESS
AND EDUCATION FOR YOUNG DRIVERS

UNIT 2 — EXPLORATION OF THE PHENOMENA.
THE CAUSES OF TRAFFIC ACCIDENTS AND YOUNG
DRIVER PROFILES
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DESCRIPTION OF UNIT 2

EXPLORATION OF THE PHENOMENA. THE CAUSES
OF TRAFFIC ACCIDENTS AND YOUNG DRIVER
PROFILES

ACTIVITIES

This unit is dedicated to the creation of shared knowledge on road
safety between participants through diverse group comparison and
trainer-led activities.

OBJECTIVES

To activate participants with respect to the theme of road safety by
exploring their existing knowledge and beliefs of the variables which
play a significant role in the causes of traffic accidents. This is achieved
through the identification of the principal young driver profiles.

OUTLINE OF UNIT

The unit may be carried out in two different classroom versions,
previously chosen by the trainer: one, which focuses on the causes of
traffic accidents; the other, on young driver profiles.

Preparation for unit activities

The trainer invites all group members to participate in a game by
presenting the overall objective: to elicit participants’ existing
knowledge and beliefs. The thematic focus of the activity is then clearly
explained (i.e., the causes of traffic accidents or young driver profiles).
For both versions, the training activity involves dividing participants
mto subgroups. The trainer should make sure that the minimum
requirements for small group work are accessible prior to the
beginning of the unit. For example, chairs can be moved or there is an
adjoining room available.
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* Unit 2 — Option 1. “The blacklist”

A simple training exercise, which activates participants by using peer
comparisons through subgroups and a process of discovery and
knowledge within the entire group. This exercise requires
approximately 60 minutes.

Objective
Explore participants’ knowledge and beliefs concerning the principal
causes of traffic accidents.

Exercises

Phase 1 — Each participant is given a list of 8 potential causes of traffic
accidents (see Unit 2 — Worksheet A). Individually, they are to rank
the list in order from the cause they deem to be most frequent (Ist
position) to the cause they believe is least frequent (8th position). Ten
minutes should be allowed to complete this task.

Phase 2 — Once all participants have finished their ranked list, the
trainer asks everyone to assign points to the diverse positions according
to the following scheme:

Ranked Ist: 8 points Ranked 5th: 4 points
Ranked 2nd: 7 points Ranked 6th: 3 points
Ranked 3rd: 6 points Ranked 7th: 2 points
Ranked 4th: 5 points Ranked 8th: 1 point

Subsequently, the trainer arranges the participants into small groups of
approximately 4 people each and gives the following instructions: after
discussing and comparing individual lists, each group has to formulate
a new collective ranking for the list of traffic accident causes. The
trainer is to provide the group with an another worksheet where the
new ranking may be recorded (see Unit 2 — Worksheet A) and the
respective points calculated. Twenty minutes should be allowed to
complete this task.

Phase 3 — Once completed, the trainer should invite all groups to rejoin
the entire class with their final lists.

Complete the table (see Unit 2 — Worksheet B) with the point totals
for each cause. This process will reveal group differences in evaluating
the causes of traffic accidents, where present.
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Finally, the trainer should distribute a sheet (see Unit 2 —
Worksheet C) with the rank ordering of traffic accident causes
compiled by a group of experts on the basis of available statistics. It
should be noted that while there may be some differences across
countries, the following ranking is assumed to be “correct” for the
purposes of this exercise.

Consequently, ask participants to compare their individual ranking, the
group ranking, and the final class ranking: it is probable that the group
lists are closer to the actual incidence rates than are the individual
rankings.

Comments

The trainer leads a group discussion focused on the fact that some
causes were most likely overestimated while others were
underestimated: for example, it is likely that going through a red light
is ranked by participants as a more frequent cause of traffic accidents
than failing to yield to right-of-way. In reality, failing to yield is 15
times more likely’.

At the end of the discussion, the trainer should comment on the
exercise by making the most of the reflections made by participants
during the group discussion and focusing their attention on the fact
that our beliefs regarding the causes of accidents condition our
behavior with respect to road safety and driving.

In addition, the trainer should include a comment on group decision-
making processes. In particular, they should note that ingroup
comparisons can increase individuals’ capacity to understand the

7 Note for trainer.

The list only includes some potential causes of traffic accidents.

The objective of the exercise is to reveal the differences between incidence rates and subjective
perceptions.

Below are the actual incidence rates for the 8 causes of traffic accidents (Giannini, Sgalla, 2009,):

1. Failing to yield to right-of-way approximately 17%

2. Indecisive or uncertain driving approximately 15%

3. Speeding approximately 12%

4. Failing to maintain a safe distance approximately 10%

5. Failing to stop at a red light approximately 1.2%
6. Collision with a vehicle that is inappropriately parked approximately 1.0%
7. Driving under the influence of drugs and/or alcohol approximately 0.15%
8. Car breaks not working properly approximately 0.10%
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diverse aspects of situations, thus promoting a more appropriate
appraisal of reality.

Materials: Worksheets to complete rankings of the 8 causes of traffic
accidents, Sheet with correct rankings of 8 causes, Pens.

* Unit 2 — Option 2. “The identikit”

A playful and engaging training exercise, which activates participants
interest and attention through group work that is directed at
constructing young driver profiles. This option requires approximately
30 minutes.

Objective
To increase participants’ knowledge of road safety through a
heightened understanding of the characteristics of young drivers in

accordance with data that emerged from the empirical research study
conducted by ICARUS.

Exercises

Phase 1 — The trainer affixes the 3 Identikit posters to the wall (see
Unit 2 — Worksheet D), distributes a set of cards representing the
young driver characteristics to each participant (see Unit 2 —
Worksheet E), and provides tape so that cards may be taped to the
poster.

The trainer then explains that the objective of the game is to
reconstruct the Identikit of the 3 young driver profiles: 1) Young At
Risk Driver; 2) Young Overconfident Driver; and 3) Young Prudent
Driver, utilizing the characteristics represented on the cards.

Phase 2 — One at a time, participants are invited to select a
characteristic to ascribe to any one of the profiles and attach to the
Identikit posters. If they are unsure of which card to post, they may
skip a turn.

Phase 3 — Once the Identikit profiles are completed, the trainer should
give each participant a copy of the “real” profiles (see Unit 2 —
Worksheet F) with the respective listing of emotions, characteristics,
behaviors and beliefs as emerged from the ICARUS research data.
Request that participants compare the Identikit posters with the
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correct profiles. In particular, highlight the incorrect associations by
enquiring and more closely examining the beliefs underlying
participants’ specific associations.

Comments

At the end of the game, the trainer should encourage participants to
reflect on the personal characteristics which they recognize in
themselves and invite any volunteers to identify which of the 3 profiles
is closest to their own approach to driving. Conclude the discussion by
asking participants about potential strategies that may be used with the
at-risk profiles in order to increase both one’s own and others’ safety.

Materials: 3 Identikit Posters, Set of Emotions, Characteristics,
Behaviors, and Beliefs cards, Description of profiles, Tap
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Unit 2-WORKSHEET A
(print out and distribute to individual participants
and then to groups)

On this worksheet, you will find a list outhming 8 potential causes for traffic
accidents. Read each cause carefully and rank them wn order from the cause you
deem to be most frequent (1st) to the cause you believe is least frequent (8th). Ten
minutes are allowed to complete this task.

When you have completed your ranking, assign each rank the number of points as
listed below.

Rank Order Points
of Frequency

Car breaks not working

properly

Speeding

Indecisive or uncertain
driving

Failing to yield to right-of-
way

Driving under the influence
of drugs and/or alcohol

Failing to stop at a red light

Collision with a vehicle that
is inappropriately parked

Failing to maintain a safe
distance

TOTAL

Ciriteria for calculating points:

Ranked Ist: 8 points
Ranked 2nd: 7 points
Ranked 3rd: 6 points
Ranked 4th: 5 points

Ranked 5th: 4 points
Ranked 6th: 3 points
Ranked 7th: 2 points
Ranked 8th: 1 point
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Unit 2-WORKSHEET B

(to transcribe onto blackboard or use directly)

Fill in the points attributed to each cause, rearranging the list by placing the cause
with the highest point value at the top of the list and continuing downwards to the
lowest scoring cause for traffic accidents:

Cause Points | Points | Points | Points | Points | Rank
Group | Group | Group | Group | Totals | Order
1 2 3 4
Failing to yield

to right-of-way

Indecisive or
uncertain
driving

Speeding

Failing to
maintain
a safe distance

Failing to stop
at a red light

Collision with a
vehicle that is
inappropriately
parked

Driving under
the influence of
drugs and/or
alcohol

Car breaks not
working

properly
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Unit 2-WORKSHEET C

(print out and distribute to participants)

Rank order of traffic accident causes compiled by a group of experts on the basis of
available statistics. While there may be some differences across various countries, the
Jollowing list is assumed to be “correct” for the purposes of this exercise.

The correct ranking of most frequent causes of traffic accidents

1) Failing to yield to right-of-way

2) Indecisive or uncertain driving

3) Speeding

4) Failing to maintain a safe distance

3) Failing to stop at a right light

6) Collision with a vehicle that is inappropriately parked
7) Driving under the influence of drugs and/or alcohol

8) Car breaks not working properly
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Unit 2-WORKSHEET D

(print out in A3 format)

IDENTIKIT OF THE YOUNG AT RISK
DRIVER
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IDENTIKIT OF THE YOUNG
OVERCONFIDENT DRIVER
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IDENTIKIT OF THE YOUNG PRUDENT
DRIVER
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Unit 2-WORKSHEET E

(print out, cut and distribute to participants)

Characteristics Characteristics Characteristics

Egocentric Sensation seeking Male

Characteristics : Characteristics Characteristics
Altruistic Friendly Female
L Bohaviors | T Behaviors | Behaviors
Violates traffic Respects traffic Drives several
codes codes KMs
© Behavies o Behaviors o Behaviors !
Drives few KMs Drives under the Drives at night
. influence of drugs ! :
____________________________________ ancjorgaloot L SN
Behaviors Behaviors Behaviors
Seldomly drives Uses safety tools Does not respect
at night (helmet, seat | collective/social |
: belts) norms :
T Behaviors T Behaviors T Beligs
Respects Is tolerant of Believes that
collective/social speeding . traffic codes do
norms i notdistrupt the
flow of traffic
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Unit 2 - WORKSHEET F

(print out and distribute to participants)

Reconstruction of profiles

At Risk Driver

Prudent
Driver

Overconfident

Driver

Characteristics Characteristics Charactenistics
Sensation seeking | 1. Altruistic . Sensation seeking
Egocentric Friendly . Egocentric
Male Female . Male

Behaviors Behaviors Behaviors

Violates traffic
codes

Drives under
influence of
drugs and/or
alcohol

Does not respect
collective/social
norms

Drives several

KMs
Drives at night

Is tolerant of
speeding

Respects traffic
codes

Respects
collective/social
norms

Uses safety tools
(helmet, seat
belt)

Seldomly drives
at night

Drives few KMs

. Violates traffic

. Respects

. Drives at night

. Drives several

. Is tolerant of

codes

collective/social
norms

KMs

speeding
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ICARUS

InterCulturel Approsches
for Roag Users Safety

HANDBOOK OF TRAINING GUIDELINES
ON ROAD SAFETY AWARENESS
AND EDUCATION FOR YOUNG DRIVERS

UNIT 3 — THE INDIVIDUAL DETERMINANTS
OF DRIVING BEHAVIORS
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DESCRIPTION OF UNIT 3
THE INDIVIDUAL DETERMINANTS OF DRIVING
BEHAVIORS

ACTIVITIES

This unit is dedicated to the exploration of the perceptual, cognitive
and emotional mechanisms, which orient individual behavior and
which influence driving and risky situations in general.

OBJECTIVE

To facilitate participants’ understanding of some of the individual
mechanisms and personal characteristics which both expose us to and
protect us from potentially risky situations.

The unit has two different thematic focuses including some of the
specific individual determinants, which play a key role in young
drivers’ behaviors and attitudes when faced with high risk driving
situations. The two themes center on:

» Focus 1 — Risk perception and attribution of responsibility.

» Focus 2 — Emotions while driving and respecting rules.

Each of these themes is associated with 2 different training options.
The trainer, according to the time that is available to them and the
progression of the particular group, may choose which option to
propose.

UNIT 3 — FocUs 1 — RISK PERCEPTION AND ATTRIBUTION
OF RESPONSIBILITY.

* Unit 3 — Focus 1: Risk perception and attribution

of responsibility. Option 1. “The route”
A simple exercise, which provides participants with immediate insight
and knowledge. It requires approximately 40 minutes to complete.
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Objective

To increase participants’ awareness and understanding of their own
beliefs with respect to driving ability, perceptual capacity and
assessment of risk.

Lxercises

A volunteer is requested for a simple game. Once a volunteer has been
identified, ask them if they feel up to the task of completing a driving
route while respecting diverse traffic signs (see Unit 3 —
WORKSHEET A). The volunteer must complete the traffic route
with a pen as quickly as possible while paying attention to all traffic
signs. The trainer records the time taken by the volunteer to complete
the route and notes any errors or violations committed by the “driver”.
Now, ask if there is a second volunteer who wants to complete the
same route. However, this time the “driver” must complete the
exercise as quickly as possible while simultaneously responding out
loud to questions about themselves asked by another group member.
Again, the trainer records the time taken by the volunteer to complete
the route and notes any errors or violations committed. Naturally, the
second “driver” will have more difficulty than the first, will commit
more errors, and will take more time to complete the task.

This exercise provides the trainer with the opportunity to open up the
discussion to the fact that the second situation is much more realistic
than the first, in that while we drive, a series of voluntary and
involuntary behaviors influencing our risk perception abilities and our
responses to dangerous situations are interacting. Along these lines,
request that participants identify the behaviors and actions they
typically engage in while driving, inviting them to assign each act a
level of risk (e.g., tune the radio, look for a CD, light a cigarette, carry
on a conversation with passengers, sing, argue with a boy/girl friend,
send a text message, read driving directions from a map, set the
navigator, etc.).

Guide the group discussion with questions regarding participants’
perceptual abilities while driving and their self-awareness of these
abilities, leaving space for participants to make comparisons with
diverse viewpoints.
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Comments

The trainer should close the session with a summary of what emerged,
exploiting the perspectives and highlighting the debates or discussions,
which proved most interesting and useful in terms of heightening self-
awareness.

Materials: Worksheet with driving route, Pen.

* Unit 3 — Focus 1: Risk perception and attribution
of responsibility. Option 2. “The questionnaire”

This option centers on locus of control and causal attribution
dimensions.

It is a simple exercise to facilitate even though it is opportune for the
trainer to be knowledgeable on the topic areas. Consequently, it is
advisable that the trainer carry out a preliminary review of the
dimensions covered in this section (see Unit 3 - WORKSHEET G).
This option requires approximately 60 minutes to complete.

Objective

To encourage awareness of the tendency to attribute the causes of
events to oneself, or to external factors and link this awareness to
driving behavior.

LExercises
The trainer introduces the activity by explaining that they will initially
be using an individual approach and subsequently, a group discussion.
Phase 1 — Each participant receives a brief questionnaire (see Unit 3 —
WORKSHEET B) which will provide the identification of two
profiles:
Profile A, corresponds to an individual who tends to attribute the
causes of events and behaviors to themselves (Internal locus of control).
Profile B, corresponds to an individual who tends to attribute the
causes of events and behaviors to external factors that do not depend
on them (External locus of control).
The participants are to complete the questionnaire individually.
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Phase 2 — Subsequently, the trainer displays two images (see Unit 3 —
WORKSHEET C), representative of the two profile typologies and
uses them to introduce the concepts of locus of control and attribution
of responsibility. While exhibiting the two locus of control typologies,
the trainer should encourage participants to reflect upon their own
tendency to attribute to themselves or to external factors the causes of
what occurs in their lives and while driving.

Comments

The trainer concludes the unit by utilizing information that emerged
during the session to highlight the importance of personal control and
how individuals may exercise it to increase their own safety in general,
and prevent high risk situations and traffic accidents in particular.

Materials: Questionnaire, Pen.

UNIT 3 — FOCUS 2: EMOTIONS WHILE DRIVING AND
RESPECTING RULES.

* Unit 3 — Focus 2: Emotions while driving and
respecting rules. Option 3. “Emotions in situations™
This is an exercise, which focuses on the identification of the emotional
dynamics and behavioral strategies that may be implemented in
particular situations. Moderately difficult to facilitate and brief, this
option permits participants to easily approach the world of emotions
and to understand which mechanisms these dimensions may activate at
an individual level. Similar to other exercises in Unit 3, the trainer
should hold a certain level of knowledge on the themes covered:
therefore, it is advisable that group facilitators engage in at least a
preliminary review of the concepts (see Unit 3 - WORKSHEET H).
This option requires approximately 45 minutes to complete.

Objective

To encourage the identification of the most common emotions
associated with everyday driving situations and the relevant behavioral
strategies to enact in order to manage emotions that, in some cases,
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may be dysfunctional when it comes to correct and/or appropriate
driving behavior.

LExercises

Phase 1 — The trainer introduces the activity to participants by
explaining that the exercise will require them to “play the part” of a
driver in some relatively typical situations; make it clear that it is
possible that they may have never found themselves in some or all of
the situations but regardless, they can attempt to imagine the event and
consequently, their feelings. Distribute the list of emotions to each
participant (see Unit 3 - WORKSHEET D) and explain that it will
be used to talk about the emotions that they may experience in the
situations that will be presented. Make sure to specify that the list is
only a guide and that they may use emotions not included on the
worksheet. Read out the first situation from the list (see Unit 3 —
WORKSHEET E), and then ask participants the following questions:
a) Which emotions would you feel in this situation? Participants respond
individually, using the list of emotions as an aid. The trainer records
responses in a Table (see Unit 3 - WORKSHEET F). Next, continue
with the second question:

b) What would you do if you found yourself in this situation? Again, record
individual responses in the Table.

Phase 2 — After reading out the 3 chosen situations and recording the
individual emotions and actions expressed by the participants, the
trainer initiates a group discussion by referring to the most frequently
reported emotions, to the strategies identified by participants, and to
potential alternative strategies that may be used to manage situations
and the emotions that they evoke.

Of particular importance, the trainer should focus on dysfunctional
emotions while driving. Emotions such as anger, euphoria, hostility, panic,
terror, and indifference have been associated (as found in the research
conducted by ICARUS) with young driver profiles that typically expose
themselves to dangerous situations; for instance, the “at risk”,
“anxious” and “overconfident” profiles (see the description of profiles
in Unit 4). With respect to the most important emotions, which
influence driving behaviors, the trainer should encourage participants
to reflect on the potential consequences of these emotions. Some
possible questions include:
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1) What is the relationship between emotions and the identified

strategies? Are they coherent?

2) What is the effect of these emotions on subsequent actions?

3) How are these emotions important in terms of the actions we enact

in response to difficult situations?

In a second step, the trainer may initiate a discussion on participants’

perceptions of the modifiability of situations. The aim is to attempt to

identify preventive management strategies and eliminate or reduce

causes. Some potential questions may include:

4) To what extent is it possible to act/not act on this situation?

5) In what way may one act prior to the situation presenting itself? In

what way may one act once the situation presents itself?

The trainer, also in response to the answers given by the group, should

continue with questions, which expand the repertoire of individual

strategies, for instance:

6) To what extent are the identified strategies functional in terms of

increasing one’s own and others’ safety while driving?

7) Do you experience the same feelings in other situations? How do
you usually manage these situations?

8) How else can you cope with difficult situations you may find
yourself in while driving?

Comments

In concluding the exercise, the trainer draws attention to the
importance of being able to recognize the emotions evoked by
situations in order to identify effective strategies, which direct behavior
towards self-protective behaviors as well as increase personal self-
efficacy in difficult situations.

Materials: List of situations, Emotion compass, Table to record
responses.

* Unit 3 — Focus 2: Emotions while driving and
respecting the rules. Option 4. “Devil’s advocate”
This option focuses on identifying the factors, which absolve the rules
for road safety and the consequences, which derive from not respecting
traffic regulations.
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Dynamic and easy to facilitate, this activity is extremely relevant to the
topic at hand and allows participants to exchange points of view with
respect to the system of rules, which are the basis of road safety. This
exercise takes approximately 60 minutes to complete.

Objective

To focus participants’ attention on the most frequently committed
traffic violations by young drivers. Moreover, to allow participants the
opportunity to extrapolate the aspects which found the most frequently
violated rules in order to gain knowledge of their origins and functions.

Exerctses

Phase 1 — Participants are requested to quickly go around the semi-
circle and state what they think are the most frequent traffic violations,
committed by themselves and their peers. The trainer records
responses on the blackboard as they are given. The most frequent
violations should be underlined (from 3 to 5 violations).

Phase 2 — Participants are divided into subgroups (from 3 to 5
subgroups, depending on the total number of participants): each
subgroup is assigned a traffic violation. Working separately, each group
pretends they are the lawyer responsible for defending the rule that is
associated with the allocated violation. In this role, the subgroups have
to generate an argument in defense of the rule. Approximately 20
minutes should be given to complete this task.

Phase 3 — Next, subgroups rejoin the class and each group presents
their argument as if they were in front of a hypothetical tribunal court.

Comments

At the end of the presentations, the trainer concludes the session by
making some general comments on what emerged and in particular,
should refer to the importance of changing perspectives when thinking
about certain phenomena (such as rule violations) in order to fully
understand its potential scope at individual as well as collective levels.

Materials: Blackboard, Sheets of paper
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Unit 3 - WORKSHEET A

(print out on paper or transparency)
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Unit 3 - WORKSHEET B
(print out and distribute to participants)

The questionnaire

Read the following statements; for each assertion, please indicate if you agree, disagree or don’t know
by placing an X in the corresponding column.

Once completed, please add up the number of A’s and B’s and report the totals in the space provided

at the bottom of the page.

I I Don’t
STATEMENT agree | disagree | know
1. Driving without having accidents is primarily a B A
question of good luck.
2. When a driver is involved in an accident, it is A B
because they were driving inappropriately or
incorrectly.
3. Accidents are always a consequence of driver- A B
erTors.
4. The majority of accidents are caused by poor B A
road conditions and the lack of adequate traffic
signs.
5. Accidents involving children are difficult to B A
avoid since kids are unpredictable.
6. Accidents occur because drivers have not A B
learned to pay sufficient attention while driving.
7. If an accident is destined to happen, it will, B A
regardless of one’s behavior.
8. The majority of accidents are caused by B A
mechanical problems.
9. Driving without having accidents depends on A B
the driver’s ability to pay attention to what is
happening on streets and sidewalks.
10. A driver can do a lot to avoid an accident. A B
Total A Total B
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Unit 3 - WORKSHEET C

(to use as a transparency or print out and affix to
blackboard to support descriptions of profiles A and B)

@

® | PROFILE A

® PROFILE B
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Unit 3 - WORKSHEET D
(print out and distribute to participants)

THE EMOTION COMPASS
Use this compass to help you select the emotions you may experience
wn each of the situations described.

TRANQUILITY
... PREOCCUPATION

BOREDOM

INDIFFERENCE, "

.. PLEASURE

BITTERNE.SS .. EUPHORIA
HOSTILIFY
*, HAPPINESS
DISCOMFORT

CHEERFULNESS

E EMOTION

ANGER COMPASS
H SURPRISE
SADNESS
CALMNESSS
REGRET
PERPLEXITY
FRIGHT
EMBARRASSMENT
FEAR
SHAME

PANIC
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Unit 3 - WORKSHEET E

(print out and use to read out the driving situations to
participants)

THE LIST OF DRIVING SITUATIONS
Select 3 of the following 4 situations to use with participants.
Read out each situation, one at a time, and ask participants to: a) think about how they
would feel in that particular situation and b) what they would do in that particular
sttuation. Record their responses in the Table provided in Worksheet F.

1) You are in a hurry, the car in front of you is moving slowly
and you are not able to pass them.

2)  You were at a nightclub, you are very tired and also drank
some alcohol. You get in the car to go home but after awhile,
you realize you are drowsy.

3)  You have gone too far into the intersection and have forced
the car coming from your right-hand side to stop. The
driver aggressively honks his horn and insults you.

4)  You are returning home with a friend. It is late, and you are
on the highway. Your friend decides to experience the thrill
of speeding.

63



Unit 3 - WORKSHEET F

(transcribe onto blackboard, or use directly)

In the Table presented below, record participants’ responses.

Situation a) How would you b) What would you
feel? do?
Emotions Strategies
1.
2.
3.
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UNIT 3-WORKSHEET G
CAUSAL ATTRIBUTIONS AND LOCUS OF CONTROL

The origins of Causal Attribution Theory may be traced back to the
work of Heider®, who noted that the attribution of causes for external
events is very important in terms of human beings’ image within their
social environment. According to Heider, in order to explain the
causes of both one’s own and others’ behavior, individuals determine
whether the cause of behavior resides in the person themself or rather,
in the surrounding environment. Thus, when individuals explain a
behavior (their own or another’s), they do it in relation to “why”.
Other studies (Weiner, Heckhausen and Meyer?) support the notion
that behavioral success may be attributed to four basic factors:
a) an individual’s ability and competence;
b) an individual’s level of commitment;
¢) the task’s level of difficulty;
d) luck.

According to this perspective, the causes of behavior (one’s own and
others’) may be divided into:
* internal causes: for example, ability, effort, intention;
* external causes: for example, task’s level of difficulty, luck.
Obviously, a consequence of causal attributions is the perception of
responsibility with respect to the outcomes of the behavior. For
instance, individuals who believe that the cause of an event is due to
chance or bad luck, thus an external cause, feel exonerated from
holding any responsibility for that event.
Other authors, who have studied individual personality factors
(Rotter!'Y), have suggested distinguishing between two different “locus
of control” dimensions: internal and external. Individuals with an
external locus of control believe that their existence is dominated by
factors or forces that are not under their own control; in contrast,

8 HEIDER, F. (1944). Social perception and phenomenal causality. Psychological Review, 51, 358-74.

9 WEINER, B., HECKHAUSEN, H. & MEYER, W. U. (1972). Casual ascriptions and achievement behavior: A
conceptual analysis of effort and reanalysis of locus of control. Journal of Personality and Social Psychology,
21, 239-48.

10 ROTTER, J. B. (1954). Social Learning and Clinical Psychology. Prentice-Hall: Englewood Cliffs (NJ).
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individuals with an internal locus of control believe they are capable of
controlling their own destiny or future. Consequently, individuals who
tend to attribute the responsibility of events to their self rather than to
others are defined as having an internal locus of control, while those who
tend to attribute the causes of events to external factors (such as
environment, other people, bad luck, etc.) are defined as individuals
with an external locus of control.
Research findings from the ICARUS Project suggest that an internal
locus of control is more common in the “Safe Driver” profile since the
assumption of responsibility of those who have an internal locus of
control influences the likelihood of engaging in prudent driving
behaviors which respect traffic codes. In comparison, in the case of the
“Risky Driver” profile, an external locus of control is more likely due to
their tendency to attribute cause to bad luck or blame others for
potential accidents. The propensity to lay the responsibility on others,
lifts the burden of having to control one’s behavior because it is then
viewed as being irrelevant in determining the outcome of a situation.
Reflecting on one’s personal tendency to attribute causes to events and
behavior may be useful in directing and improving participant’s
driving behaviors.
Therefore, participants may be encouraged to think about and reflect
on aspects such as:
1) While in the car, how responsible do you feel for what happens to
both yourself and others?
2) How important is your driving ability in avoiding accidents?
3) In which situations do you realize you behave in ways that coincide
with the profile that emerged from your questionnaire?
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Unit 3 - WORKSHEET H

CONFRONTING EMOTIONS

To confront means to face, to cope with, to effectively counteract. In
literal terms, one may speak about confronting an enemy or attack.
Figuratively, one may refer to confronting a crisis or difficult situation.
The most frequently examined area in psychology is the study of
individuals’ responses to traumatic or threatening life events. In
particular, research has focused on the ways in which individuals
process and manage information and emotions when faced with
problematic and stressful situations. This area falls within the coping
literature. Special attention has been given to understanding the extent
to which the ways of confronting problem situations endure over time
and across situations, becoming a real and true personality
characteristic.

In this particular setting, we are interested in effectively coping with the
emotions that may be experienced while driving. Driving a scooter or
car may be accompanied by feelings of pleasure and joy as well as
activate feelings of anger, fear or anxiety which, in turn, can strongly
alter behavior and have significant consequences for both one’s own
and others’ safety.

Confronting anger and hostile interactions

Here we refer to severe and profound irritation, sometimes violent,
produced from the sense of one’s own impotence or from an
unexpected disappointment or setback, which results in uncontrollable
and unbecoming words and actions. This is commonly a synonym of
rage. To a lesser extent, it can mean persistent and annoying impatience
or disappointment in and spitefulness for being constrained to do
something one does not want to do or for being unable to attain
something one desires!!.

The ability to recognize feelings of anger and hostility towards another
driver is extremely important; it is also necessary for individuals to
understand and contain these emotions and acknowledge the

1 AVALLONE, F. (2011). Psicologia del Lavoro e delle Organizzazioni. Costruire e gestire relazioni nei contesti
professionalt e sociali. Carocci: Roma.
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potentially serious consequences of manifesting them for both

themselves and others. In some cases it may be useful to:

* put oneself in another person’s shoes in order to better understand
the meaning of their actions;

* develop the habit of viewing one’s car as a means of transportation
rather than as an extension of oneself;

°react to other’s anger with the intention of reducing rather than
intensifying it, regarding it as if it may be due to personal variables.

Confronting fear and anxiety

Fear: The sense of insecurity when faced with a real or imagined threat

or danger. It can take on the nature of an unforeseen and powerful

emotion, which also manifests itself with physical reactions when the

threat is unexpectedly presented and results in surprise or appears

imminent.

Anxiety: The state of agitation and apprehension due to fear, worry,

panic, uncertainty and anticipation. It may or may not refer to specific

objects or events as well as is accompanied by vasomotor disturbances

and visceral sensations!?.

It is important to recognize that fear has a self-conservation function

and thus, it is useful in shifting behavior towards more effective self-

protective actions so as to avoid serious consequences. It may be

beneficial:

°to express the feelings without apprehension regarding one’s self-
image given the understanding that fear is a protective emotion and
serves a function;

°to understand the type of relationship each of us has with the
sensation of fear: there are those who are frightened and others who
are attracted to the feeling.

It is also important to understand the nature of one’s anxiety, which

may be either transitory or a stable personal characteristic. It may be

useful:

° to improve one’s sense of self-confidence;

° to organize one’s activities and/or behavior in a way which provides
extended timeframes, facilitating the lowering of individuals’ anxiety
levels.

12 AVALLONE, F. (2011). Psicologia del Lavoro e delle Organizzazioni. Costruire e gestire relazioni nei contesti
professionalt e sociali. Carocci: Roma.
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DESCRIPTION OF UNIT 4
ROAD SAFETY EDUCATION

ACTIVITIES

This unit includes a lesson on road safety: “The responsible driver”

and is accompanied by 32 slides (see Unit 4 - WORKSHEET A)'3.

OBJECTIVE

To provide participants with information regarding young driver’s
driving behaviors and psychological and behavioral characteristics. To
increase their knowledge with respect to the strategies to implement in
order to avoid, and/or cope with risky driving situations. Guidelines

for the trainer are included in Worksheet A.

SLIDES CONTENTS

SLIDE
NUMBER

SLIDE
TOPIC

1

TITLE PAGE

RISK

DEFINITION OF RISK

SOME STATISTICS

O |00 [N

EUROPEAN ACCIDENTS AND FATALITIES INSIDE AND
OUTSIDE URBAN AREAS

EUROPEAN FATALITIES BY GENDER AND USER TYPE

EUROPEAN FATALITIES BY AGE

EUROPEAN FATALITIES 18-25 YEARS OLD

QORI

NUMBER OF PERSONS KILLED IN ROAD TRAFFIC
ACCIDENTS PER MILLION POPULATION 2011

DRIVER PROFILES

11-12

THE “PRUDENT” DRIVER/MOTORCYCLIST PROFILE

13 Photographs included in slides have been purchased by iStockphoto®
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13-14

THE “AT RISK” DRIVER/MOTORCYCLIST PROFILE

15-16 THE “AGGRESSIVE” DRIVER/MOTORCYCLIST PROFILE
17 DATA FROM ICARUS PROJECT: AUTOMOBILE DRIVER
PROFILES
18 DATA FROM ICARUS PROJECT: SCOOTER DRIVER
PROFILES (IF ANY)
19 ERRONEOUS DRIVING BEHAVIORS
20 ROAD RISK
21 WHAT DO YOUNG DRIVERS DO?
22 WHY DO THEY DO IT ?
23-24 THE ASSESSMENT OF ABILITY
25 THE PARADOX OF THE INEXPERIENCED DRIVER
26-27 DIFFERENCES IN THE ASSESSMENT OF RISK
28 RISKS OF NIGHTTIME DRIVING
29-30 PREVENTION STRATEGIES
31 COPING STRATEGIES
32 CONCLUSION
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Unit 4 - WORKSHEET A

SLIDE 1. TITLE PAGE

idd
| spoﬁslble dri
AR
(. i

The trainer presents the lesson by highlighting it’s objective to provide
mformation on the characteristics of young drivers and promote
behaviors aimed at preserving safety.

&

The trainer opens the session by requesting that participants state the
first word that comes to mind when they think of risk. In order to
facilitate brainstorming, the trainer may use a ball, which participants
throw amongst themselves to indicate turns. All words are written on
the blackboard and used to define risk.

SLIDE 2. RISK
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SLIDE 3. DEFINITION OF RISK

Risk is the potential that a chosen action or activity
results in a loss or undesireable event

Risk 1s the potential that a chosen action or activity results in a loss or
undesirable event. In defining risk, the trainer expands its definition by
specifying that the decision not to act can also lead to a high-risk
situation (for example: making the decision to not study, knowing that
the following day you have a test, gives rise to the risk of getting a bad
mark).

SLIDE 4. SOME STATISTICS

SOME STATISTICS

an Safery Day, 20057
Fvansd Traffin Avcudents fu Eunpe amd North Americe, 2001

Briefly illustrate the statistics presented in the next slides.
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SLIDE 5. EUROPEAN ACCIDENTS AND FATALITIES INSIDE AND
OUTSIDE URBAN AREA

2005 EU Accidents - Inside/ Outside urban area

B 0TI
s

2005 EU Fatalities - Inside/ Outside urban area

a_

Definitions

Accidents (Injury accident)

Any accident involving at least one road vehicle in motion on a public
road or private road to which the public has right of access, resulting in
at least one injured or killed person. Included are: collisions between
road vehicles; between road vehicles and pedestrians; between road
vehicles and animals or fixed obstacles and with one road vehicle
alone. Included are collisions between road and rail vehicles.

Injury accidents exclude accidents incurring only material damage.
Fatalities (Fatal accident)

Any injury accident resulting in a person who is killed (Any person who
1s killed immediately or dies within 30 days as a result of an injury
accident)

SLIDE 6. EUROPEAN FATALITIES BY GENDER AND USER TYPE

2005 EU Faialisen bry groder
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SLIDE 7. EUROPEAN FATALITIES BY AGE

2005 LU Fatalities all ages
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SLIDE 9. NUMBER OF PERSONS KILLED IN ROAD TRAFFIC ACCIDENTS
PER MILLION POPULATION

NUMBER OF PERSONS KILLED IN ROAD TRAFFIC
ACCIDENTS PER MILLION POPULATION (2008)

100

L]
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Geemany

The slide shows a comparison among some countries on the number of
person killed in road traffic accidents per million population.
This slide is spectfic to each country.
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SLIDE 10. DRIVER PROFILES

The ICARUS Project conducted, through the administration of a
questionnaire, a research study across European countries. Findings
suggested that there are 2 car/scooter driver profiles common across
all countries (prudent and at risk drivers). In contrast, a third driver
profile changes, depending on the particular country examined
(aggressive, overconfident, inattentive, anxious/angry drivers).

SLIDE 11/12. THE “PRUDENT” DRIVER PROFILE

e Is altruistic and has a positive attitude towards respecting rules and
norms;

*Does not feel anger towards other drivers/motorcyclists or when
encountering obstacles;

* Believes traffic accidents are caused by factors that fall under their
control and that a conscientious driver/motorcyclist can avoid them;

* Respects traffic codes;

¢ Understands alcohol has a negative effect on behavior.
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SLIDE 13/14. THE “AT RISK” DRIVER PROFILE

* Displays egocentric attitudes and behavior, moral disengagement,
and sensation seeking;

¢ Feels anger towards other drivers/motorcyclists or when
encountering obstacles;

¢ Believes traffic accidents are caused by factors that do not fall under
their control;

* Holds a negative attitude towards traffic codes;

¢ Believes that alcohol has a positive effect on behavior in general.

SLIDE 15/16. THE “AGGRESSIVE’> DRIVER PROFILE

(present this slide only in Austria, Estonia, and Poland)

¢ Displays egocentric attitudes and behavior, moral disengagement,
and sensation seeking;

¢ Feels anger towards other drivers/motorcyclists or when
encountering obstacles, drives aggressively and is tolerant of
speeding;

* Holds a negative attitude towards traffic codes;

¢ Understands alcohol has a negative effect on behavior.
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SLIDE 15 B1S/ 16 BIS. THE ‘“OVERCONFIDENT”
DRIVER PROFILE

(present this slide only in Bulgaria, France, Germany, Italy, Lituania, Malta and
Slovenia)

¢ Is altruistic and has a positive attitude toward respecting rules and
moral norms;

* Does not feel anger towards other drivers or when encountering
obstacles;

* Believes traffic accidents are caused by factors that fall under their
control and that a conscientious driver/motorcyclist can avoid them;
* Holds a negative attitude towards traffic codes and is tolerant of
speeding;

* Understands alcohol has a negative effect on behavior.

SLIDE 15 TER/16 TER . THE “INATTENTIVE”
DRIVER PROFILE

(present this slide only in Latvia)

¢ Holds a positive attitude toward respecting rules and moral norms;
¢ Feels anxious and is tolerant of speeding;

* Is inattentive, distracted, and forgetful while driving;

¢ Understands alcohol has a negative effect on behavior.
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SLIDE 15 QUARTER/ 16 QUARTER. THE “ANXIOUS/ANGRY”
DRIVER PROFILE

(present this slide only in Cyprus, Ireland, and Slovakia)

¢ Is altruistic and has a positive attitude toward respecting rules and
moral norms;

¢ Feels anger towards other drivers/motorcyclists or when
encountering obstacles, drives aggressively and is tolerant of speeding;

* Believes traffic accidents are caused by factors that fall under their
control and that a conscientious driver/motorcyclist can avoid them;

* Respects traffic codes;

® Understands alcohol has a negative effect on behavior.

SLIDE 17. DATA FROM ICARUS PROJECT

AUTOMOBILE DRIVER PROFILES

Driver profiles demonstrated a general tendency with respect to the
distribution of sex. In particular, the percentage of male drivers were:
Safe drivers = 49.7%; Risky drivers = 82.7%; and Overconfident
drivers = 68.3%.

SLIDE 18. DATA FROM ICARUS PROJECT
SCOOTER DRIVER PROFILES (IF ANY)

SLIDE 19. ERRONEOUS DRIVING BEHAVIORS

Errors: errors involving appraisal, assessment, planning or objectives while
driving.

Inattention/Forgetfulness: may be an alarm signal indicative of an
altered psychophysical state and may be the incentive for committing traffic
violations in order to remedy the effects of inattention.
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Violations: the driving behaviors with the most significant repercussions in
terms of road safety. They are typically voluntary in nature and affected by
the individual characteristics of the driver.

Once the driver profiles have been outlined, we can examine the
different types of incorrect driving behavior, which put both the driver
and other road users at risk. They include:
¢ Lrrors: errors involving appraisal, assessment, planning or objectives
while driving. For instance, a driver who is attempting to pass
another car and realizes that they miscalculated the time available to
them to complete the pass. While they have not violated any rules or
norms, they have put both themselves and others at high risk.
Although errors are less frequent than other erroneous driving
behaviors, they have the potential to cause serious consequences.
¢ Inattention/Forgetfulness: may be an alarm signal indicative of an
altered psychophysical state and may be the incentive for
committing traffic violations in order to remedy the effects of
mnattention. For example, if a driver is distracted and misses their
exit, there is a good possibility that they may execute an illegal u-
turn.
¢ Violations: the driving behaviors with the most significant
repercussions in terms of road safety. They are typically voluntary in
nature and affected by the individual characteristics of the driver.
The most frequently performed traffic violations are also the most
likely to be considered “normal behaviors” due to the cognitive
mechanisms which lead individuals to label behaviors they typically
engage in as “normal”. In contrast, behaving in ways which are
believed to be serious violations, would be too onerous in terms of
cognitive dissonance and emotional tension (tendency towards
normalization). In addition, there is a specific type of violation, defined
as aggressive violations. Namely, they include actions, which go against
sound driving behavior, and are associated with anger. Even though
they may not deliberately violate traffic codes, they expose drivers to
risky and reckless situations (e.g., aggressively honk the horn, express
anger towards other drivers, etc.). Several studies have demonstrated
that elevated levels of anger while driving are a strong predictor of
future traffic accidents.
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Violations, in being intentional behaviors chosen by the driver, should
not only be considered behaviors, which infringe on the rules of the
road, but also as behaviors, which expose us and others to danger.
Thus, the focus shifts from respecting traffic codes to the perception
and assessment of risk associated with breaching such traffic codes.

SLIDE 20. ROAD RISK

Although road risk is a noted phen